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Appendix 1: Our School Values
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Appendix 2: Gold & Red Slips

2)i General Principals

The slips are identical and will be printed onto coloured paper to show whether it is ‘Gold’
(Yellow) or ‘Red’.

They are used to reflect children’s behaviour/attitudes around school and to provide an
opportunity to communicate with home.

Gold Slips are given when our expectations are exceeded. This can be the child showing
values, completing a helpful task around school (perhaps without being asked to) or being
exceptionally kind/hard working. It can also be used to reward the children who ‘always’
show our values — though not usually more than once or twice a year. Care should be taken
that they are given fairly and consistently. Usually, not more than one or two per week
would be the expected rate for any one class.

Red Slips are given when our behaviour expectations are not met. Situations or stages
where this is used are identified in Section 9 of the Behaviour and Relationships Policy.

Procedure for giving a slip
Inform the child they will receive one and tell them why. This should be done in keeping
with the general principals of the Behaviour and Relationship Policy.

The slip can be written out - with the reason against one or more of the values. One of the
template letters should then be used. The Slip can be copied onto the bottom of the letter
and this copy is kept for the class behaviour file. The original slip and letter are then placed
in an envelope and sent home that day.

Gold Slips are kept by the family and celebrated at home. Red Slips should be signed by a
parent/carer and then returned to school.

The letter makes it clear that we are not asking parents to sanction their child, unless they
feel it necessary. And it invites parents to talk with their child’s class teacher if they need to.

Red Slips should be recorded in the class behaviour file.



2i) Parent Letter - Gold Slip

Date as per slip

Dear Parents/Carers,

| am delighted to share with you your child has been given a Gold Slip. This is given when
they exceed expectations to show our school values in their behaviour or class work. We
aim high for all our children, and expect them to aim high for themselves too, something
your child has done today!

I’'m sure you will want to celebrate this at home, so they have been given the slip to bring
home and share. In school, a Gold Slip is used to recognise a child’s achievement and
celebrate. They will have also received a Merit and House Point, which will go towards the
certificates all children aim for in school.

Yours sincerely,

dl

=

Mr Philip Asher
Headteacher



2ii) Parent Letter — Red Slip

Date as per slip

Dear Parents/Carers,

Unfortunately today your child has received a Red Slip. This is given when they do not show
our school values in their behaviour or meet our expectations with their class work. We aim
high for all our children, and expect them to aim high for themselves too.

Please could you read the Red Slip and talk to your child about what has happened. They
will already have had a conversation with their teacher about how they are going to put it
right — and may have already acted on that discussion. They may have missed out on some
playtime, and either completed unfinished work or a ‘Reflect & Repair’ sheet. This provides
them an opportunity to reflect on their behaviour and to put things right.

When you have read the slip, please sign it and return it to school. As always, if you have
any concerns, or would like to discuss the Red Slip further, please speak with your child’s
class teacher.

Thank you in advance for your support.

Yours sincerely,

dl

=

Mr Philip Asher
Headteacher



2iii) Gold & Red Slips (Print on respective colour paper)

Child’s Name& Class: Date:
At All Saints we always show:
Compassion
Love Generosity
Thankfulness
Friendship
Kindness Respect
Trust
Courage
Resilience Perseverance
Service
Forgiveness
Understanding Justice
Truthfulness
Given by:
Child’s Name& Class: Date:

Child’s Name& Class: Date:
At All Saints we always show:
Compassion
Love Generosity
Thankfulness
Friendship
Kindness Respect
Trust
Courage
Resilience Perseverance
Service
Forgiveness
Understanding Justice
Truthfulness
Given by:
Child’s Name& Class: Date:

At All Saints we always show:
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Given by:

Given by:




Appendix 3: Whole School Merit System

To reward good behaviour every pupil will have a merit book in which to record merit
points. The system works differently in each Key Stage.

In Key Stage 1 after a child has been awarded 15 merit points he or she will be given a red
badge. After every 15 more merits earned, the child will be awarded with a colour badge
until he or she has received seven badges representing the colours of the rainbow. Each
badge will be presented in an assembly to which parents will be invited. A letter of
commendation will be sent home to the parents. Once all “rainbow colour” badges have
been achieved the next three badges are bronze, silver and gold and these are awarded
after the child has earned 20 more merits each time.

At Key Stage 2 certificates will be awarded when the child receives the following number of
merits:

30 Merits 75 Merits 135 Merits 195 Merits 255 Merits 315 Merits 400 Merits

— Merit Certificate

— Bronze Certificate

— Silver Certificate

— Gold Certificate

— Super Gold Certificate — Platinum Certificate
— Diamond Certificate

Each award will be presented in assembly. Parents will be invited and a letter of
commendation will be sent home. There will be a special presentation and a prize from a
school Governor when children achieve a Gold award, Super Gold award, Platinum award
and Diamond Award. All awards will be recorded in children’s merit books. Positive
achievements and attitudes are celebrated in assemblies, circle time, newsletters and the
School Achievement Book.



Appendix 4: ‘Roots and Fruits’ and Anxiety Mapping

4i) Roots and Fruits

Name

Supporting Staff

Date

Review Date
Anti-social / difficult / dangerous Pro- social
Behaviours behaviours
DEFAULT
¥
Anti-social / negative feelings Pro-social / positive feelings
< /
\
Anti-social / negative Experiences Pro-social / positive
experiences




4ii)  Anxiety Mapping
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Appendix 5: Reflect and Repair Sheet

£ All Saints CE Primary School & Nursery

' Reflect & Repair

U152y

()

Child’s Class: Date:

Name:

Which ZONE Yellow

were you in: Zone

What did you do? What were you thinking when you acted
(Describe what happened and the choices you this way?

made): (How did you feel when you made the choice?)

What was the impact of your choice on others?
(How did my choice affect others? How did your actions make other people feel?)

If | was in the Green Zone, | could have made these choices:
(What could I have done differently?)

| am going to do these things to help everyone feel better about what happened (How will |
fix it?):

The consequence that has been agreed to help me to remember to make better choices
is...

Shared with parent: By:

Behaviour and Relationships Policy, October 2019: Appendix 5a KS2



All Saints CE Primary School & Nursery

Reflect & Repair

ERIETIESN]
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Understanding

Child’s
Name:

Class:

Date:

Which ZONE
were you in:

Yellow
Zone

(Describe what happened and the choices you made)

What did you do? Draw a picture and circle the things that went wrong.

happened: (How will | fix it?)

Draw a picture of what you will do to help everyone feel better about what

better choices is...

The consequence that has been agreed to help me to remember to make

Shared with parent:

By:

Behaviour and Relationships Policy, October 2019: Appendix 5b KS1




Appendix 6: Class Behaviour Record

All Saints Church of England Primary School and Nursery

Class Behaviour Record

Class:

Name of Date Incident Outcome
pupil




& Unconscious Behaviour Plan
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Appendix 8: Individual Risk Management Plan

Risk Assessment Calculator

Name

DOB

Date of Assessment

Harm/Behaviour Opinion Conscious Seriousness Probability Severity Risk
Evidenced | Sub-conscious Of Harm Of Harm Score
A B
O/E C/s 1/2/3/4 1/2/3/4 AxB
Harm to self

Harm to peers

Harm to staff

Damage to property

Harm from disruption

Criminal offence

Harm from absconding

Other harm

Seriousness

1 Foreseeable outcome is upset or disruption

2 Foreseeable outcome is harm requiring first aid, distress or minor damage

3 Foreseeable outcome is hospitalisation, significant distress, extensive damage

4 Foreseeable outcome is loss of life or permanent disability, emotional trauma requiring

counselling or critical property damage

Probability
1 There is evidence of historical risk, but the behaviour has been dormant for over 12
months and no identified triggers remain
2 The risk of harm has occurred within the last 12 months, the context has changed to

make a reoccurrence unlikely

3 The risk of harm is more likely than not to occur again

4 The risk of harm is persistent and constant

Risks which score 6 or more (probability x seriousness) should have strategies listed on next page



Individual Risk Management Plan

| Name | DOB | Date | Review Date

Risk reduction measures and differentiated measures (to respond to triggers)

Photo
Pro social / positive behaviour Strategies to respond
Anxiety / DIFFICULT behaviours Strategies to respond
Crisis / DANGEROUS behaviours Strategies to respond

Post incident recovery and debrief measures

Signature of Plan Co-ordinator..............cccoioiiiiiiiiiianannn. Date ........cocenven.
Signature of Parent / Carer.......cocvevieviviniiiinnnnnnnneeaenn Date ........cvueuveee

Signature of Young Person...........c.cocevviiiiiiiiininninnnnnnnns Date........cocnueeee.



Appendix 9: Strategies for Managing Behaviour — staff guidance

Teaching behaviour is about:

Relationships

Having positive relationships with children and acting in a
consistent and fair manner is the most effective way to ensure a
positive and engaging learning environment.

Role Modelling

Using words and actions that mirror the responses we are trying
to encourage in children.

Consistency

Working out the best way to support each individual child and
ensure that approaches to that child are consistent.

Scripts and Routines

Using agreed words and actions which are likely to be most
effective in achieving the desired outcome for an individual.

Positive Phrasing

Disempowering challenging behaviour by offering positive
phrasing, limited choices, and appropriate consequences but with
limited language.

Planning

Making sure that responses to likely negative behaviour are
planned for in advance to ensure that people know what to do
and are not taken by surprise.

Reward & Positive
Reinforcement

Noticing when children are demonstrating socially acceptable
behaviours and our school values and ensuring this is praised and
rewarded.

Comfort & Forgiveness

Ensuring that when things go wrong the opportunity for learning
is not lost and another opportunity to get it right is given.

From time to time, some children will struggle to self-regulate and need additional support
to meet behaviour expectations and keep the All Saints Code of Conduct.




9i)

Strategies for managing a child’s behaviour that is impacting negatively on their
own and/or others learning and general low-level disruptive behaviour:

Sometimes a simple action is all that is needed:

Distraction

Change of seat

Express belief in the child / remind the child or past success
Reward those who have completed work with praise
Deliberately change tone of voice

Set a challenge — which table can be ready first?

Praise children on task — getting it right

Set a specific task e.g. can you do ‘X’ by the time | get back?
Offer support

Gentle touch on shoulder as a reminder to focus on work
Tactically ignore (but address with the child later). Respond to those children
who are following the rules.

Class rules reminder to whole class or privately to the individual
Use non-verbal signals

More generally,

Ensure that the curriculum is appropriately differentiated for the child — we
recognise that there is an inseparable link between teaching, learning and
behaviour

Remain calm, use the child’s name first before giving an instruction e.g. ‘pick up
the book, thank you.’

Use positive phrasing: Stand next to me, put the pen on the table, walk with me
to the library, stay seated in your chair.

Spend time with the child to try and understand the reasons for the behaviour.
Ignore secondary behaviours (eye rolling, muttering under their breath, stamping
about etc.) which the child may show whilst they conform to the initial
instruction (these can be dealt with later).

Subtly emphasise to other children that negative behaviour will be dealt with,
but now may not be the best time.

Explain clearly to the child, using the school code of conduct and/or values, why
the behaviour is causing concern and reinforce the fact that it is the behaviour
and not the child that you do not accept. Emphasise the importance of learning
and that behaviour is preventing learning from taking place.

Always tell the child the consequences should the unacceptable behaviour
continue and always carry it out.

Give limited choices — where shall we talk, here or in the library; put the pen on
the table or in the box; are you going to sit on your own or with the group?; are
you starting your work with words or a picture?; do you want to join us now, or
use your concentration station?

Allow take up time by giving limited choices and moving away.



9ii)

e Recognise that some behaviour may be attention seeking and choose to ignore
or distract the child in order to avoid negative reinforcement.

e Disempower the behaviour - you can listen from there; we will carry on when
you are ready; come back into the room when you are ready.

e Recognise emotions e.g. | can see that you are feeling fidgety. Would it help if
you stretched your legs by handing out the books? This may be agreed in
advance as part of behaviour management plan.

e When appropriate, discuss the difficult behaviour with a colleague who has
taught the child before.

e Seek support from parents earlier, rather than later.

e Ask a trusted adult to talk to the child if you cannot get to the bottom of the
problem. Sometimes the child may relate better to another member of staff.

e Devise a report card / ‘catch me being good’ card, giving the child small
achievable targets in any given time. This may be shared with parents,
Deputy/Headteacher as appropriate.

e Describe the behaviour, not the child e.g. “You are doing X, you should be doing
Y.”

e Seek support from the SENCO / Headteacher who may be able to access outside
agencies e.g. Educational Psychology Service, Behaviour Support Team, Aspects
etc.

It is important to be consistent in approach, but flexible in practice, acknowledging
that every child is different, and every situation is different.

Throughout all interactions with the child, the adults voice, body language and facial
expressions should remain calm, firm and secure. Where possible, aim to speak
privately to the child.

Strive to diffuse challenging behaviours before they escalate and become

challenging. By following the above strategies, behaviours should rarely escalate
beyond this level.

De-escalation Script

This should be used by all staff:

e Learner’s name

e | can see something has happened
e |am here to help

e Talk and | will listen

e Come with me and........



9iii)

9iv)

9v)

Specific Strategies

It is important for pupils to understand their own feelings and behaviours as well as
the impact they have on others. All Saints use a range of age appropriate strategies
to facilitate this understanding:

e Social stories

e Comic Strip Conversations

e Drawing for talking

e Zones of Regulation

e Restorative Justice approach

Interventions

Following the completion of the Conscious and Unconscious behaviour plan, or an
Individual Risk Management Plan, a range of nurture strategies may be used to
support a pupil following discussion with a member of SLT / the SENCo. These may
include:

e Sand tray therapy

e Lego therapy

e Protective behaviours

e Skill Streaming

e Stop, Think, Do

e School bespoke programs

e Programs devised / delivered by outside agencies

Parent/carer permission must be given before the introduction of any nurture
intervention.

Class-based Time-out

This is quiet time in a designated place such as a chair or a cushion. The area will be
in sight of the adults in the classroom. Children should be encouraged to use class-
based time-out on their own initiative and with the discretion of the teacher if they
are finding it hard to cope with some aspect of class or school life. It is considered a
very positive step for children and should be encouraged as a way of helping that
child find strategies to manage their own behaviour.

Rules of Class-based Time-out

e The child may go without request or hinderance.

e The child must go quietly, not disturbing other.

e The time spent there must be quiet.

e The class / individual ‘zones of regulation board’ should be within easy access.
e They may stay there until calm or for a maximum of 10 minutes.
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9vii)

9viii)

e Resources required, in line with the ‘zones of regulation” will be available e.g.
simple mindfulness visual activity cards, sensory tools

e Any work missed must be completed later, but the adults will never in any way
be confrontational about this.

e They will be praised for taking this positive step to manage their own behaviour.

e No one will draw attention to them being there.

Time out - breakout area

If SLT deem it is necessary for a child to be escorted from their classroom/ area in
the school as they are presenting a danger to themselves and/or other adults
children, then they will be taken to the school’s Time out area. When in the Time out
area, the child will be given the time and space to calm themselves down. Use of the
room is not a consequence. It is a strategy to help the children to regain their
composure and be ready to return to their learning as soon as possible. During time
out, the adult with the child will not try to find out what has happened / solve any
problems. At an appropriate time after the challenging incident, SLT will make a
decision about consequences that need to be carried out after the child has calmed
down. If a child is returned to their class after using the Time Out area then they will
be quietly welcomed back and not made to discuss the incident at this stage. The
use of the Time out area is a last resort and it is expected that children will need to
be escorted here using one of the approaches advocated within STEP On training.

Whole school call and response system

A school wide “call and response system” is in place — adult claps a short rhythm
which the children repeat back. The expectation for the children and other adults
should be very clear (e.g. stop what you are doing, face the adult who has clapped
and put everything in your hands down).

Lunchtime Staff

Lunchtime staff will be allocated an area / zone to supervise (see MSA Rota and Zone
Plan). This will be adapted to the context (winter/summer, activities available etc.)
and be managed by the Senior MSA and Headteacher.

A member of SLT will be on call throughout each lunch break from 12:00-12:50pm. A
member of SLT will then join the lunchtime team on duty and support as needed. A
walkie-talkie system will be used, if necessary, to raise the alarm by a member of the
lunchtime staff outside.

All lunchtime staff will wear a fluorescent jacket outside so that they are clearly
visible.



Appendix 10: LLDP Challenge Card (Sticker Chart)

My score this week:

Did you beat last weeks’?

This week | am very proud of:

All Saints CE Primary School & Nursery

Listen ® Learn ® Do ® Play

Challenge:
1. Listen
I will show that | am listening and
focused.
2. Learn
| will make progress in today’s
lesson.
Class teacher: 3. Do
o I will do my very best.
4. Play
Head her:
saciease I will play kindly and respectfully.
Lesson 1 | Lesson 2 chzl:)er::i‘:f Break Lesson 3 Hall Lunch Play Lesson 4 | Lesson 5 Home
v
=
0
2
)
=
2

Place a sticker, or rate out of 5, each session if the challenge was met. Count up your total at the end of each week.




